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ABSTRACT

The 1989 New York City Pupils wath Compensatory
Educational Needs (PCEN) Summer Remediation Program met or exceeded
each of its objectives. The program comprised basic skills and
English-as-a-Second-Language (ESL) courses, serving 12,785 students
in 880 classes in the regular high schools aid an unspecified number
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taking a course they had previously failed; or had failed a Regents
Competency Test (RCT) in reading, writing. or mathematics; or had
fallen below the State Reference Point on the Degrees of Reading
Power (DRP) Test. Rll classes were composed of 25 students or less.
Evaluation information was gathered from staff interviews, classroonm
observations, and statistical data on the number of courses passed
and the number of RCTs passed by participants. Sixty-three percent of
the participants in the regular school courses passed at least one
course, and £9 percent of the participants taking an RCT passed the
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EXECUTIVE SUMMARY .

In 1989, the P.C.E.N. Summer Remediation Program funded :
instructional lines for basio skills courses serving‘12,785 X
students in 880 classes in the regular high schools,'and an
unspecified number of students at 73 offsite facilities. This N
report describes the administration and structure of this
program, staff perceptlons, classroom observations, and two
quantitative measures of the program's success at meeting its
objectives.

PROG EMENTATION

The program funded basic skills courses comprised solely of
students who had previously failed these courses, R.C.T.
preparation courses in reading, writing and mathematics, and
English as a Second Language (E.S.L.) c<ourses offered through the
Institute for Career Exploration (ICE) at regular high schools.
In addltlon, basic skills courses offered through Aux111ary
Services for ngh Schools (ASHS), Offsite Educational Services
(0.E.S.) and Project Outreach were funded. All funded courses met
the reduced rlass size criterion of 2% students or less.

PROGRAM O CTIVES

The purpose of the program was to providz intensivve and ‘
individualized, teaching services to students who are eligible for .
P.C.E.N. funds. Students are eligible if they are taking a :
course they have previously failed, or if they have failed an :
R.C.T. in reading, writing or mathematlcsh or if they f£all below R
the Statewide Reference Point on the Degrees of Reading Power
(D.R.P.) test.

e In all P.C.E.N. Summer Remediation Programs, 50 percent
- of all students completing the summer school program will -
pass at least one P.C.E.N.-funded course in which they
are enrolled; and ,

e Fifty percent of all students taking a Regents Competency
Test will pass the exam.

CONCLUSIONS AND RECOMMENDATIONS

- The program objectives were that: ‘
The P.C.E.N. Summer Remediation Program provided funding for

12,785 (19 percent) of the 6C,958 students who attended summer |

school at regular high schools in 1989, and an additional ‘ ‘

unspecified number of students at 73 offsite facilities. The

funding of E.S.L. courses at the regular nigh schools, and basic

ckills courses at offsite facilities constituted a major .

expansion of the range of funded programs from the previous year.

i
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State regulations, and resulted in an 1ncrease in the total.
dol.ars applied to the program.

The progranm met or exceeded each of its objzct 1ves. Sixty-
three percent of students enrolled in P<C.E. N.-cundeu courses
passed at least one course, and 50 percent, of«stvdents taklng an
R.C.T. passed the exam. Students scored- dbove the staced
objective on the writing R.C.T. and below it on the reading and
math R.C.T.s. Quantitative data on courses passed and R.C.T.
scores were not availabla for students bnrved at offsite
facilities.

on the basis of this evaluation OREA offers the following

recommendations: .

e Quantitative data on courses passed and R.C.T. scores
for students attending funded classes at offsite
facilities should be compiled seéparately so that the
efficacy of the program can.be assessed;

¢

e Program planners should pursue the argument that R.C.T.
preparation classes in science and social studies be
considered basic skills classes, and thus eligible for
P.C.E.N. funding;

e Special attention should be focused on 1ncrea51ﬂg the
percentage of students who pass R. C T.s in reading and

- wathematics; ‘ .

s The Division of High Schools should work with the State
Education Department to facilitate the reporting of
writing R.C.T. scores; and .

e Ideas about how to address the needs of students who
cannot benefit from the program because of the_rapid pace
of the summer curriculum should be explored.
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I. INTRODUCTION

Pupils with Compensatcry Educational Needs (P.C.E.N.)
provides New York State funding for remediation in reading and
writing for high school students through the English
Instructional Services (E.I.S.) program, mathematics through the
Math Skills program, and EFnglish languace instruction. for
students with limited English proficiency (LEP) through the
English as a 3econd Language (E.S.L.) program. The P.C.E.N.
Summer Remediation Program extends the funding of these basic
skills courses to summer school. It is intended to offer more
individualized and intensive instruction to students who are
repeating a course, improving basic skills, or receiving
remediation in order to take a Regents Competency Test (R.C.T.)
which they have previously failed. Of the 24,246 places occupied
by students who were attending regular summer high school for
these purposes, 14,618 (60 pércen%) were funded by P.C.E.N. 1In
all, 880 summer school classes in the regular high schools and,
for the first time, basic skills courses offered at 73 offsite
facilities were P.C.E.N.-funded. ’
PROGRAM BACKGRGUND

Historically, the Office of Summer and Evening High Schoodls
has administered all summer school programs that take place in
the high schools. As of the summer of 1988, it administered most
of the sub-programs, many of which were offered at non-

instructional sites as well. These include programs such as

10
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Offsite Educational Services (0.E.S.) and New York Vocational -
Training Centers” (V.T.C.), ‘both of which are offered at non-
instructional sites, and the Institute for Career Exbloration”
(ICE), which is offered at regulor high schools. As of\the

summer of 1989, this office also took responsibility for

administering Auxiliary Services for High Ychools (ASHS}™, an

offsite program that. prepares students for the General
Edtaatiohal Diploma'(G.E.D.) Test.

In al: these spec}al programs, as wWell as in the regular
high schools, iostructional lines for hasic skills courses may be
funded by P.C.E.N. if %hey meet the reduced class size criterion
of 25 students or less, and if they are comprised solely of
students who meet P.C.E.N. funding guidelines. A student may be
eligible for €unding it he/she‘'has scored two or more years below
the statewide reference point on a Degrees of Reading Power
(D.R.P.) test or an R.C.T. iﬂ reading,'writing or mathematics, or

failed an R.C.T. for that course.”™™ If students meeting these

‘This alternative program for high school age students was
offered at 32 sites throughout the &ity during the 1989 Summer
£chool season.

“This program served Special Education students at 24 sites
during the 1989 Summer School season.

**This summer remediation program for incoming ninth and tenth
graders was offered at 52 high schools during the 1989 Summer
School season.

““This prngram was offered at 17 sites throughout the city during
the 1989 Summer Schocl season.

““see the 1988 P.C.E.N. Summer Remediation Program report for
spec1fic criteria.

11




criteria are s :ved, thén students who have failed two or more
courses, and are repeating a course they have failed, are also
eligible.

The Office of Summer and Evening High Schools administers
P.C.E.N. funds for summer school. This Office faces a difficult
adninistrative challenge, in that precise head counts, and
consequently course designations, are not available until the day
that summer school begins. For the summer of 1989, the P.C.E.N.
Summer Remediation Program funded basic skills courses in regular
high schools, E.S.L. courses offered through ICE, and basic
skills courses offered through 0.E.S., Project Cutreach, and two
coméﬁnents of ASHS.

0.E.S. is an alternative program that offers a flexible
individualized course of study to help students overcome
specific, previously diagnosed deficits. - It serves studeﬁts up
to the age of 21, who have previously dropped out of high schod??
The students may either complete diploma requirements at O.E.S.,
or they may elect to return to a regular high .°chool setting
after spending some time in the program.

Project Outreach offers English and mathematius courses
which provi.e remediation within the context of the reguvlar
course curriculum. It serves dropouts who are resuming their
high school education and other high risk students, all of whom
have previously failed two or mcre courses required fcx
graduétion, are overage and aré lacking in credit accumulatién

for their age and grade.
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The Basic Skills component of ASHS provides intensive
remediation in reading, writing and mathematics, for returning
dropouts who are overage or lack sufficient credit accumﬁlation
for their grade to make returning to school a realistic goal.
The basic skills instruction they receive is intended to prepare
them to enter a G.E.D. program. 7The program employs mainly
individualized or small group instruction, and meaningful subject
matter in an attempt to help students succeed.

The Job Training Partnership Act (J.T.P.A.) component of
ASHS condﬁcts basic skills courses, as part of a collaborative
effort with the Department of Employmént. ASHS provides the

basic education courses, while Testing, Assessment and Placement

(TAP) centers and community-based organizations (C.B.O.s) provide

pre-employment/work maturity and job training.

In 1989, 66,554 students attended regular summer high
schools.” Nineteen percent of these students attended at least
one course funded by P.C.E.N. In addition, an unspecified number
of students attending offsite facilities were served by funded
"courses. Some of the important changes that were instituted in
the 1989 P.C.E.N. Summer Remediation Program were that funds were
used for E.S.L. classes and for basic skills instriction at
offsite facilities. Since ASHS was adﬁinisterea by the Office of
Summer and Evening High Schools, it too was a rediéient of
P.C.E.N. funds. Forty-nine teaching lines serving 766 students

were funded by P.C.E.N. through ASHS alone. Moreover, classes to

"This includes 5,596 students who pirticipated in ICE.
4
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be fundéd by P.C.E.N. were determihed early in the summer. As a
consequence of these changes, a broader range of programs was
“funded, and the total funding package for summer school was

increased.

PROGRAM OBJECTIVES ) N

The stated objectives of the P.C.E.N. Summer Remediation
Program weref
¢ In all P.C.E.N. Summer Pemediation Programs, 50 percent
of all students completing the suiamer school program
will pass at least one P.C.E.N.-funded course in which
they are enrolled; and

e TFifty percent of all students taking a Regents Competency
Test will pass the examination.

EVALUATION METHODOIOGY

Data'for the quantitqtive coﬁponent of this evaluation
consisted of the number of courses passed and the number of
R.C.T.é passed by program participants at regular high school
sites. To conduct the qualitative component, evaluation
consultants from OREA visited 10 summer schcol programs. The
sample sites included schools in all five boroughs, and regular
as well as uffsite programs. Evaluators visited four reqular
high schools, Grover Cleveland, Louis Brandeis, Seward Park, and
Boys and Girls High Schools, énd one alfernative high school,
West Side Alternative High School. Thé five'offsife programs
visited were the Roberto Clemente Learning Center and the TAP 10
Center administered by ASHE, the Promesa and Richmond 0.E.S.
program sites and the Bedford-Stuyvesant Outreach program site.
At each site, the consultant 1'n‘terviewe-d»the program supervisor,

5
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observed one funded class and distributed a teacher questionnaire
to two teachers of funded classes. The goals of the site visits
were to deveiop a sense of how the P.C.E.N.-funded program fits
into the larger summer school program, %o ccupare P.C.E.N.-funded
classes in summer school to those offered during the reguiar
school year, to assess the staff's perception of students in
funded classes, and to determine what, if any impact P.C.E.N.
funding has on the way courses are taught.
GCOPE OF THIS REPORT

Chapter II, which evaluates program implementation,
describes the administrative structure of P.C.E.N.-funded sumnmer
schcol and offers a description of the program based on the site
visits. Chapter III, which reports on outcomes, evaluates the
extent to which the program met its stated objectives, and
Chapter IV offers conclusions and recommendations based on the

program implementation and outcomes.

15
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II. PRCGRAM IMPLEMENTATION

PROGKAM ADMINISTFATION ‘
" Announcemant of the 1§§§“summer school program, and
information about its admin{s%ﬁé;ﬁye structure and procedures was
distributed to high school éﬁpe%iﬁten&ents and principals in High
Schrol Memorzndum #139, dated M;ay‘ 12, i989. It inciuded the
designated summer school sites; the supervisors, assistants and
guidance counselors assigned to:éach site, feeder school
patterns, procedures for registrativn, conditions of enrollment
and special conditions. In 1989, summer school classes were held
on Monday through Thursday, froq.July 5 to August 15. As in the
past, studentgs haé to receive spéci§1 permission tc enroll in
thfee classes. o

Although the list of sites at which summer school classes
are fo be heldé?? generated before summer school starts, it
sometimes needs to be modified on the first aay of summer scheool.
Classes at some offsite programs may be canceled if too few
students show qp‘gt a particular site. In some cases, where
small numbers of ééﬁdents are served throughout the vear, the
Principal of Summer and Evening High Schools may decide to keep a
center operating with a low summer enrolivient. The decision to
cancel classes at an offsite facility because of low enrollment
must be weighed against the importance of providing continuity of
service for scudents in the program.

In 1989, the Principal of Summer and Evening High Schools

made a concerted effort to designate instructional lines funded

16




b& P.C.E.N. early in thé summer. Several obstacles stood in the
way of complete compliance. First, precise head couﬁts at each
site are unknown until the first day of classes. Second, the
number of students who will enroll in courses eligible for
funding is unknown until the first day of classes. Third,
students taking courses to advance, rather than because they had
previously failed them cannot be includea under P.C.E.N. funding
requirements.. Whether a particular class contains any such
students is unknown until the day classes begin. Finally, there
was uncertainty from higher administrative levels as to whether
R.C.T. preparation courses other than reading writing and
mathématics (e.g., science) would be eligible for funding.

In an attempt to improve compliance, the Office of Summer
and Evening High Schools made’ more informed (and therefore more
precise) projections about which classes would be eligible for
P.C.F.N. funding betore the start of the summer program. In
addition, they developed new reporting procedures to permit final
. determination of which classes were eligible for funding shortly
after the program began. As a result of these efforts, in 1989,
most designations for P.C.E.N. funding were made in advance, and
all designations were finalized three weeks after summer scnool
began. \

PROGRAM STRUCTURE

Summer school classes are bound to a uniform curriculum,

exam schedule, and class meeting time schedule. It is mandatory

that all courses be scheduled for sessions lasting a multiple of

4
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90 minutes. Thus, a typical class session lasts 90 minutes, but

some courses, suqh as Chemistry 1 and 2, may meet for 180-minute
sessions. In addition, teachers must be licensed in the subiect
areas of the courses they teach. These regulations apply to
offsite as well aglregular high school programs.

These regulétions impacted significantly on the summer
program offered through ASHS, which had not, prior to this year,
been under the administrative umbrella of the Office of Sumner
and Evening High Schools, and consequently was not in compliance

with these regulations. For example, their classes were not, in

the past, offered in multiples of 90-minute time periods.

Moreover, they frequently offered a combined class that covered

all basic skills subject areas. The Principal of .Summer.and
Evening High Schools described the director of ASHS as
conbientious ard interested in reorganizing the program to-
comply with the regulations. While class sessions were scheduled
for multiples of 90 minute periods,  the 1989 summer program

continued to offer combined basic skills courses, and

" consequently, did not meet the requirement that all subject

material be offered by a teacher licensed in that area.

The Principal of Summer and Evening High Schools oversees
sumner Séhooliby assigning a site supervisor to each regular high
school site. The role of the site supervisor is both to assume
responsibilities for administrative matters, (e.g. determining
whether a class is eligible for P.C.E.N. funds{ and to address

\

substantive problems related to curriculum, staff development,

18
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etc. "Séeéial sub-programs, such as Summer I.C.E., fggquently
have program coordinators who report to the site supérvisors.

Three kinds of supervisors oversee ofZsite programé during
the summer. Area supervisors ovel jee sites grouped on the basis
of geog;aphic location. They are sent from either the
superintendent's office or the Office ‘of Summer and Evening High
Schoolg, but always report to the latter. They, Jike the site
supervisors in regular nigh schcol, are the people who address
the range of administrative curricular and other problems that
arise. Subject supervisors have a more specific role of
overseeing the curriculum in a particular subject area. They
prepare the schedule of exams, determine the rate at which the
curriculum proceeds, etc. Special program supervisors head
individual programs at particular sites. They are located at the
site, shoul¢ know each teacher, chair meetings, etc. At some
sites, (e.g., some of the ASHS sites), where the program is
operating with a small number of students, only area supervisors
are assigned.

ROGRAM Ip

P.C.E.N. funds were used for reduced-size English,
mathematics and E.S.L. courses, and for courses that prepared.
stu&ents for R.C.T.s in mathematics, reading and writing. Amoné
the sites visited by OREA, funded classes comprised, on the |
average, apéfoximately 35 percent of the courses at the regular

high schools, and 100 percent of courses offered through offsite

10




programs.’
Supervisors' Perceptions

sﬁpervisors, for the most part, reported that they were
unaware of any curricular changes resulting from F.C.E.N.
funding. Although most classes in summer school have low
enrollments, those funded by P.é.E.N. were even smaller.
Supervisors felt that students were often surprised by the fast
pace at which they must learn the material (@puble the pace in
the regular school year), and that consequently many drbpped‘out.
The students who remained tended to be more motivated than those
in comparable classes during the regular school year.

Supervisors and teachers consistently reported that there
were fewer bepav}or problems in summer school than during the
school year. They felt that higher motivation level and lower
frequency of behavior problemé are at least partially
attributable to the fact that summer school is not mandatory.

Supervisors' responses were uneven in terms of support
services. The supervisor at Grover Cleveland High School said
that there was only one guidance counselor for all the summer
students (a poorer ratio than during the regular school year);
there was no guidance counselor availab”3 for students at the
Roberto Clemente Learning Center. In contrast, the supervisor at

the Bedford=-Stuyvesant Outreach Center said that the number of

‘Most of the offsite programs (including all that were site.
visited) either offer only basic skills during the summer, or
offer other specialized course, such as job training, at other
sites.

11
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students assigned to a guidance counselor was fewer than during

the regular school year. At Promesa O.E.S. the support staff
included two vocational counselors and two sorial workers; this
is the same 2s what is available during the regular school year.

The supervisor at Boys and Girls High Schoecl felt that
changes in funding did not keep up with the increased amount of
remediation that the schcols were required to provide. As an
example, she cited the fact that they now administer Science
R.C.T.s for which the schculs must provide preparatory courses,
yet Science R.C.T. preparation courses are not eligible for
P.C.E.N. funds.
Teachers! Perceptions

In addition to their assertion that there are fewer behavior
problems in the summer, teachers consistently reported that
summer students were more motivated, more diligent znd had better
basic skills. Moreover, all teachers reported that the small
class size enabled a very different mode of instruction to take
place. They were able to offer more individualized instruction,
and to be more innovative in developing activities to enhance the
curriculum. Many said that they could tailor the activities to
the interests of students in these small groups, and could
conduct activities that encouraged and capitalized cn student
creativity. Some of these activities included puppetry, poetry
reading, role playing and innovative writing exercises. They
reported that they could develop a better understanding of and

rapport with the students. All felt that the students were in

12
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need of these enrichments that resulted from the reduced class
size. The only negative comment came from a teacher at Brandeis
High School who felt that the curriculum was too d$§se, and
proceeded at a much too rapid pace for the students.
Classroor: Observations

Classroom observations conducted ‘by OREA evaluators were
consistent with the survey responses of teachers. Evalugtors
reported that students were, for the most part, interested and
participatory in classroom activities. Teachers frequently made
attempts to engage students who were not participating. Both
group and individualized instruction were used. One teacher
showed a film. At Boys and Girls High School the math teacher
used a hypothetical baseball game to teach probability, ran a
classroom version of Jeopardy to review math skills' and, in

general, made a serious and successful effort to engage students.

13
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III. STUDENT OUTCOMES
"In 1989, the P.C.E.N. Summer Remeédiation Program served
12,785 students in 880 classes in the regular high schools and
additional stuéents at 73 offsite facilities. Funded c=>sses
included basic skills courses comprised solely of students who
. were repeating a course, E.S.L. courses, and R.C.T. preparation
A courses in reading, writing and mathematics. This constituted a

considerably broader range of educational .programs than was 3

funded during the previous year.

COURSE GKADES

The course grades objective of this program was that 50

percent of al. .students completing the summer school. program pass
at least one course in which they were .rolled. Table 1
presents the number and percent of students pissing one, two, and
three courses. As shown in this table, of the 12,785 students
who were enrolled in P.C.E.N.~-funded courses, 8,047 (63 percent)
passed at least one course, thus surrassing the evaluation
objectivc.

" R.C.T.S

The R.C.T. objective stated that 50 percent of all students

taking an R.C.T. will pass the examina¥ion. As Table 2
.8 illustrates, of the 415 R.C.T. scores recrartad in reading,

writing or mathematics, 207 (50 percent) were passing grades, |

‘If courses for which students zeceived a grade of "NC" are
eliminated, then the percent of students passing at least one A
course is 59. This morz conservative figure exceeds the

objective as well.

14
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Table 1

Number of Courses Passed by Students in P.C.E.N.-Funded Courses
Summer, 1959

Courses yassed

Zero Oné u Two k Th?éé’ :
courses - 3 - .
Taken N $ N $ N $ N 3 Total
one 4,287 39 6,698 61 === == === == 10,985 S
Two 448 25 507 29 812 46 --- -- 1,767 @
Three 3 9 8 24 21 64 1 3 33
Total 4,738 7,213 833 o 12,785 .

e Of 12,785 students enrolled in summer school courses,
8,047 (63 percent) passed at least one course. =

15
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Table 2

Number and Percent of Students Passing R.C.T.s

RoCoTo

—a

Reading Writiﬁg ‘Math Total

Numbex of Students 221 124 66 415
Taking Test
Number" passing 93 37 27 207
Test
Percent Pagsing 42 70 41 50

U Fifty percent of the students taking an R.C.T. passed
the exam, thus meeting the program objective.

[




thus meeting the program objeéctive. It should be noted, however,
that the scores for the writing R.C.T., taken at the end of the

summér session and graded by the State Education Department, were
not tragsmitted to OREA until spring 1990, nearlyvone year after

students completed the exam.
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IV. CONCLUSIONS AND RECOMMENDATIONS

The P.C.E.N. Summer Remediation Program provided funding for
12,785 (19 percent) of the 60,958 studenés who attended summer
school at regular high schools in 1989. The .program funded 14,618
places occupied by these students. In addition, an unspecified
number of students at 73 offsite facilities attended funded
courses.

English and matheﬁatics courses for students who had
previously failed the course, E.S.L. classes, and math and
English R.C.T. preparation courses were funded at both regular
high schocls and:offsite facilities. This constituted a major
expansion of the range of funded programs from the previous year.
Changes in administrative procedures for designating funded
classes brought the program into closer compliance with State
regulations, and re;ulted in Ahwincrease in the total docllars

applied to the program. ‘g 3.
Y -

Héd eacir of its objectives. Sixty-

v

Q

The program met orFexcg

&,

three percent of students enfafigd in P.C.E.N.-funded courses
passed at least one course, and 50 percent of students taking an
R.C.T. passed the exam. Fewer than 50 percent passed the reading
and math R.C.T.s, but 70 percent passed the writing R.C.T.

Future 2fforts should focus on raising the percentaée of students
who pass the reading and math R.C.T.s. It is noteworthy,
however, that these data constitute an improvement over last
year, when 26 percent passed the reading R.C.T. and 37 percent

passed the math R.C.T.

18
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It is the responsibility of the State Education Department
to score the writing R.C.T.s, énd these scores have not been
reported in a timely fashion. This may have caused many students
to retake the exam unnecessarily, and‘has‘hindered OREA's ability
to fully evaluate this program.

Programs at the regular high schools were implemented in
accordance with the stated<purpbses of the program, in that
teachers did indeed offer intensified and individualized
instruction. The students served by the brogram tended to
comprise the mnore motivated and diiigent ones among those
eligible for funding. Th®s unintentional selection bias is a
consequence of the nature of summer school in éeneral, in that it
is not mandatory, and the curriculum procgeds at a rapid pace.

Programs at offsite facilities, for the first time,
benefited from the P.C.E.N. Summer Remediation Program.

Moreover, the Office of Summer and Evening High Schools has made
significant progress in bringing these programs into compliance

with State guidelines with regard to curriculum, scheduling, etc.

" The impact of this new area of funding appeared positive on the

basis of evaluations by site visitors, but quantitative data
describing the outcomes for students in funded classes at offsite
faciiities afe not collected separafely by the Office of éummer
and Evening High Schools. Thus, the extent to which this
component of the program is meeting the overall program
objectives cannot be assessed. .

The program did not fund R.C.T. preparation courses in
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science and social studies. Supervisors at some of the high

schools raised the question of why this is the case. They argue

that requiring R.C

the definition of basic skills has changed, and that these

ccurses should therefore be viewed as basic skills courses, and

eligible for funding.

On the basis of this evaluation OREA offers the following

recommendations:

Quantitative data on courses passed and R.C.T. scores
for students attending funded classes at offsite
facilities should be compiled separately and included in
future program evalaations;

rogram planners shou.d pursue the argument that
R.C.T. preparation classes in science and social
studies be considered basic skills classes, and thus
eligible for P.C.E.N. funding;

Special attention should be focused on increasing the
percentage of students who pass R.C.T.s in reading and
mathematics;

The Division of High Schools should work with the State
Education Department to facilitate the reporting of
writing R.C.T. scores; and

Ideas about how to address the needs of students who

cannot benefit from the program because of the rapid pace&

of the summer curriculum should be exploreg

~

C.T.s in science and social scudies implies that




